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Naturalism, see Humanism vs. natural-
ism

Nature, as supplying aim of education,
111-118, 322, summary, 123; as
conceived by Kant, 95, by Rousseau,
91, 112-113; education in accord
with, 91-93, 95-96, 99; vs. nurture,
117, 123. Bee also Dualisms; Hered-
ity in relation to environment; Man
and nature

Nature study, a part of: geography,
210,213

Nervous strain of school work, causes
of, 143-143, 178, 246, 304

Nervous system, office of, 336- 337

Non-social relations within social
group, 5. See also Antisocial

Nurture, sac Nature vs. nurture

Obedience, as a moral duty, 350

Object lessons,  vs.  book knowledge,

-' 335; defect of, 198-199, 269-
271

Objective vs. subjective knowledge,
1&5, 295> 335. See also Inner, t?,v.
outer

Observation, superficial, 178-179; the
training of, 66-67. See also Experi-
ence as experimentation; Labora-
tories; Laboratory work; Sense im-
pressions

Obstinacy, vs, will power, 128. See
also Will

Occupations, active, as providing
background of appreciation, 233;
basic function of, 234; the connec-
tions of, 218; place in education,
194-196, 190-202, 205, 207*208,
344-345, 353, 300; available for
school use, 190-202, 275; social oc-
cupations, 5ntellcctuall2:ed, 275, giv*
ing moral knowledge, 357, S6<X See
Wo Activities, Activity

Opeix-mindedness, means of evoking,
S)38; involved in good method, 174-

\\   17$, 179; a moral quality, 357; a

c disposition, $25
^te> an aspect of directive action,

of subject matter of the
f, <&e adult, 183-

184. See also Logical vs. psycholog-
ical method                                  6
"Original research/' by children, 159
172-173, 303; in all thinking, 148
Originality, of attitude vs. of results
303; of thought, 172-1.73
Outer, u,5. inner, 346-350, 360. See
also Dualisms; Objective
Outlook, breadth of, a moral qualitv
357                                      H 7>
Pain and pleasure, as regulating ac-
tion, 299-300; in relation to aim,
120-127; as explained by Herbart,
70; as a motive, 55-56, 16"9. See also
Penalties and rewards; Punishment
Painting, its prime function in educa-
tion, 237-238. Sec also Art; Fine
arts
Partiality, see Partisanship
Participator vs. spectator, 337-338;
attitude of, 125-126
Particular, vs. general, 343; vs. uni-
versal, 334. See also Dualisms
Partisanship of human nature as re-
lated to interest, 147-148, 149, 174-
175
Passivity vs. activity in learning, 335
Past, its relation to the present, 75~76>
79-80
Pedagogics* by Kant, quoted, 95
Pedagogy, accusation against, 165; one
reason for its disrepute, 169-170;
"soft," 126-127
Penalties and rewards, philosophic
basis for, 336, reason for emphasis*
235-236, See also Pain and pleasure;
Punishment
Perfection, as a goal, 57
Personality, high worth of, vs. social
efficiency, 121-122, 123
Pestalozzi, emphasis on natural prin-
ciples of growth, 116; the work of,
93; formalizing of his work, by te
disciples, 199
Philanthropy, bow to render it con*-
structive, 320
Philosophies, moral* treatment of the,
socialization of the individual, 297*,
302                                       , .'.'..-','.;
Philosophy*   as  emphasizing  conflict;;,